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We are often asked about reading research that has been conducted since the publication of the National Reading Panel’s report in 2000.  This spring, while preparing a forthcoming book on differentiated instruction, we had occasion to review recent research in all five key areas of effective reading instruction.  In general, these studies confirm the Panel’s findings, but some of them have refined those findings a bit.  We could locate no study that contradicted the NRP findings.  Here are a few of the new results, briefly crystallized, in each of the five areas.

Phonemic Awareness

· Oudeans (2003) compared PA instruction in kindergarten with and without letters and found that both conditions were effective but that the use of letters led to faster growth and to greater word learning (Learning Disability Quarterly, 26(4), 258-280).

· In 2004, Santi et al. reviewed eight commercial PA programs (Remedial and Special Education, 25, 189-196).  Not surprisingly, all had their faults, but the comparisons and contrasts they make are instructive for those who want to explore these issues further.

Phonics

· Williams and Hufnagel (2005) found that whole group phonics instruction in kindergarten, though well designed, was not equally effective for all children.  Thus, as early as kindergarten, differentiation based on DIBELS results may be warranted (Research in the Teaching of English, 39, 233-270).

· Several recent studies have explored the issue of decodable books.  The results are divided and have not resulted in any clear-cut guidance that we can offer at this time.  We continue to recommend that teachers provide beginning readers with opportunities to read texts that include words with phonic elements that they have been learning.

Fluency

· Chard et al. (2002) reviewed 24 studies with LD students.  They found that (1) including a model of good fluency (e.g., the teacher’s reading) was desirable as was (2) providing corrective feedback at the word level as children read aloud (Journal of Learning Disabilities, 35, 386-406).

· Kuhn and Stahl reviewed 58 studies in 2003 (Journal of Educational Psychology, 95, 3-21). In addition to an excellent overview of fluency instruction, they confirmed that providing students with a model is important. They also found that simple practice is not enough.  Children must receive corrective feedback as well.

· Therrien (2004) conducted a meta-analysis concerning the effects of repeated reading.  It revealed that corrective feedback is important even in repeated readings and that reading to an adult is more effective than reading to a peer (Remedial and Special Education, 25, 252-261).

Vocabulary

· In 2005, Collins published an award-winning study (Reading Research Quarterly, 40, 406-408) demonstrating that read-alouds accompanied by brief explanations of word meanings were highly effective in building the listening vocabulary of four-year-old children.

· Justice, Meier, and Walpole (2005) reported similar results for kindergartners.  It is not enough simply to conduct read-alouds, they discovered – word explanations must be a part of them.  The greatest gains were made by children most at risk (Journal of Speech, Language, and Hearing Services in the Schools, 36, 17-32).

· Brabham and Lynch-Brown (2002) found that interactive read-alouds of information storybooks produced the greatest gains in vocabulary and comprehension of first and third graders.  An interactive read-aloud is one in which the teacher invites children to make comments and ask questions during reading (Journal of Educational Psychology, 94, 465-473).

Comprehension

· In several studies of LD second and third graders, Williams (2005) found that explicitly teaching children how a text is organized improved their understanding of (1) theme in narrative texts and (2) compare-and-contrast organizational structures in information texts (Journal of Special Education, 39, 6-18).

· Reutzel, Smith, and Fawson (2005) investigated the question of whether a single-strategy or a multiple-strategy approach was more effective with second graders reading life science information texts.  The multiple-strategy group outperformed the single-strategy group on a number of outcome measures (Early Childhood Research Quarterly, 20, 276-305).

· Guthrie and his colleagues (2004) studied Concept-Oriented Reading Instruction (CORI) with third graders reading about science.  CORI includes strategy instruction but combines it with motivational techniques such as the use of choice in texts and tasks, integrated hands-on activities, the use of science trade books, and collaborative activities.  They were also taught the comprehension strategies of activating background knowledge, questioning, searching for information, summarizing, organizing graphically, and identifying story structure.  Third-grade CORI students outperformed students who had comprehension strategy instruction without the additional motivation components.  They also outperformed students experiencing traditional instruction.  Findings included measures of specific passage comprehension, standardized comprehension measures, measures of motivation, and measures of strategy use (Journal of Educational Psychology, 96, 403-423).  You can learn more about CORI at this site: http://www.cori.umd.edu/ 

